
Appendix A  
Clarity is King  
SCL Digital Conference 
June, 2020 
 
Clarity Task Force Charge 
 
Clarity Task Force: April 22, 2015 
Context: 
Faith Christian School has identified herself as a Christian Classical School. That was 
done with an expressed purpose to be distinct as such.  For that reason, it is important 
to be clear about what that distinction requires.   
 
In context, what is required is based on an understanding that this school’s particular 
founding was separate from any other Christian Classical School.  It was founded in 
Virginia, in Roanoke by a specific group of folks and therefore has its own “flavor” of 
CC ed.  This flavor may look quite different from even another nearby school ascribing 
to the same model. 
 
Paramount to Faith’s success will be identifying and implementing its version of CC ed 
in its most robust form.  At this time in the school’s history, there is little clarity on the 
model and what it requires.   
 
There are some agreed upon Basic Understandings (see attached), but clarity is needed 
in what those basic understandings look like in terms of program, co, extra, and 
curricular choices. 
 
Purpose of the Clarity Task Force: 
The purpose of this committee is to bring clarity to Faith Christian’s definition of CC 
ed.  With a clear definition, the task force will then research and investigate robust 
expressions of those attributes in other schools and various resources to work toward 
enhancements to Faith Christian’s implementation of CC ed. 
 
Process:. 

1. Review Basic Understandings as a starting point. 
2. Discuss what questions should be asked to determine what a robust expression of 

Faith Christian’s CC model of education should look like.  Do we begin to form 
questions using the terms/ central ideas we pulled from the Basic 
Understandings? 
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What might a question look like?  ie. How do we capitalize or build on a child’s 
love of  

learning?  What practices of a teacher best engage and inspire students? 
3. Recommend a plan of action to research schools who have highly respected 

expressions of a CC model in specific programs or in their entirety.  There are 
aspects of the model that may have their fullest expression in schools who do not 
identify themselves as primarily CC. 

4. Recommend research that may deepen our school’s understanding of what a 
robust model of CC ed might look like. 

5. After research, propose a possible implementation plan to move the school 
toward a robust implementation of CC ed at Faith Christian School. 

6. Present final recommendation to board. 
7. Oversee process or appropriately assign oversight for implementation. 

 
Members: 

Members will be determined by the Administration.  They should be a group 
chosen for experience and / or for their positions.  For example: positionally, 
representatives from each discipline should be considered.  Experientially, those with 
experience over time can lend wisdom and insight.  Members could include those 
outside of our immediate community if determined that they would be able to 
contribute to the process or deepen our understanding of CC ed. 

Co-Chairs:  
P. Baur and T. Jones 

 
Members: 

P. Baur Head of School 
M. McKeown: Phys Ed. 
M. Anderson: K 
L. Wilson: 3rd 
J. Dellinger: 6th 
M. Williams: Admin 
S.Maynard: Art 
R. Clark: Spanish 
T. Riggs: Latin 

K. Brown: US Math 
C. Weber: Admission 
T. Mann: US Humanities 
S. Hopkins: US Humanities 
T. Smith: US Head 
N. Bayliss Board/Founder 
J. Clinton: Board 
T. Jone: LS Head 

 
Expectations: 

1. Members would be available bi-monthly for 1 hour meetings. 
2. Expected that some time would be dedicated to meetings and work over the 

summer. 
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3. Reports: 
a. An informal preliminary report would be expected in August.  A formal 

report would be expected in August. 
b. Board would be kept updated by Peter 
c. Formal report for Admin before December 15, 2015 AND recommendation 

on expectation for formal proposal to Admin and then to Board. 
d. Formal proposal to Admin TBA. 
e. Formal proposal to board by TBA . 
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Appendix B 
Clarity is King  
SCL Digital Conference 
June, 2020 
“Sample Meeting Agenda” 
 
Meeting on April 22nd, 2014 
 
Review Charge 
 
Review the central themes/terms we identified from our previous meeting 
 
Work through the “What If” article and share correlations with Basic Understandings 
 
Begin to formulate questions based on #2 of our stated process. 
 
A.We have agreed on a foundation… these are our basic understandings of what the  

1. education should entail 
2. what are community should be 

 
B. Given this, how do we benefit from the work of others to inform us on what a robust 
expression of what our basic understanding might look like.  We want our committee to 
get us started on these questions and build a library of them from which we will draw as 
we look to resources. 

1. Determine what information we want - we are looking for principles realized, not 
just technical information.  That is, we are not looking to only ask, “What does 
your logic program look like?” or “Tell us about your theatre program,” but want 
to include questions such as: 

a. What fundamental principles is your program based on?  
b. Why include (a particular program) at all?  Why begin this at this age? 

Why stop it ? Stop it at this time? What is the outcome you are looking 
for?   

c. What was the genesis of this program or activity? 
d. What conversations have been a part of forming this program? 
e. Why do you have this as part of your curriculum or program? 
f. Has the desired outcome met your expectation? 
g. What would be lost if this program was discontinued? 

2. Are these responses different for different subjects?  
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3. We should develop questions that give us the best chance of getting that 
information and if appropriate, customized as needed 

4. Build list of resources to get information - would include schools, books, people, 
etc. 
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Appendix C 
Clarity is King  
SCL Digital Conference 
June, 2020 
Last Iteration of our 18 Basic Understandings 
(NOTE: The division into categories of Student, Teacher, and Curriculum came after 
many meetings as it became more clear to us this was a step toward greater clarity.) 

Faith Christian School 
What it means to be a Christian Classical School 

What does it mean to be a distinctly Christian, distinctly Classical school? 
The following are our Basic Understandings: 
 
The STUDENT 
All children are born with a God-given love for learning! 

Spend five minutes with a preschooler and before too long you will likely 
  hear, “Why?” or “How?” or “What?” When properly and intentionally 

engaged, this innate desire to discover, investigate, question and probe, can 
be nurtured, encouraged and fed from Junior Kindergarten through the 12th 
Grade. The result . . . graduates whose curiosity and love for learning is 
inspired and deepened. 

 
Even young children evidence significant reasoning abilities. 

A parent relates that his 4-year-old son recently asked while boarding a plane, 
“How does the pilot know where to go?” Another asked her parents, “How does a 
bee sting a porcupine?” When parents are asked if their preschoolers know how 
to formulate an argument, after a sigh of exasperation they say, “Yes!” The 
Classical model recognizes this ability for young children to reason, and our 
model of education seeks to actively engage students to nurture this ability even 
in the earliest grades. 

 
We live in a fallen world. 

We believe that students are “glorious ruins” affected by the fall and subject to 
the effects of sin.  We are not surprised when those effects dull a student's desire 
to learn and suppress the appetite for the good and beautiful. Nor are we 
surprised when students make mistakes or get themselves into trouble. We view 
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these as opportunities to come alongside students, partnering with parents, to 
discipline and train in faithful scholarship and Christian character. 
 

We believe that students’ affections, what they love and value, can be influenced.. 
Establishing a culture that understands there are things worthy of our affections, 
and by intentionally and consistently engaging our students in those things, we 
believe we increase the likelihood they will embrace and pursue these things. 
The culture in which these affections grow includes everything from etiquette 
and manners, liturgies, ceremonies and traditions, thoughtfulness and care, 
principled beliefs over rules, acknowledging beauty in all disciplines, honorable 
actions and words, practical manifestations of putting others above ourselves, 
reflection and contemplation, and will be most effectively imbued when modeled 
by teachers, staff, and administration.   

 
Students must be given responsibility to grow and mature. 

A critical part of developing responsible members of our school community 
involves asking students to take on increasing levels of responsibility. This 
brings value to them, to our community, and eventually to society as a whole. A 
JK student can be as responsible as a senior, given an age appropriate task. As 
students progress through school, they should be expected to, and we should ask 
them to, take on increasing responsibilities.   
 

The TEACHER 
The atmosphere of the school is inspired by the faculty’s own love of learning and 
their delight in teaching,  

Wonder and awe cannot be taught but they can be caught. A teacher’s love and 
passion for his or her subject inspires the hearts, minds, and souls of students to 
do the same. Discovery plays a powerful role in growing a love of learning, and 
great teachers consistently provide opportunities for students to “find” new 
things on their own.   
 

Teaching cannot occur apart from relationships.   
In a profound way, true education takes place when the teacher understands that 
his or her students are fellow image bearers. We do not teach mind to mind; 
rather, all of who teachers are engages all of who our pupils are. Teachers should 
work to know each student so that they can best understand how to reach each 
student within the parameters of the school environment. The teacher-student 
relationship is primary and fundamental to all education and involves mentoring, 
coaching, instruction, and accountability. Not all teachers will be “close” to his 
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or her students, but all teachers can have a relationship characterized by respect 
and dignity expressed in words and actions. Christ says in Luke 6:40 that when a 
student is fully trained, he will be like his teacher.  

 
A “rigorous” curriculum is defined as one that emphasizes a teacher’s ability to 
engage and inspire students through a high-quality curriculum. 

Our curriculum parallels the core requirements of rigorous private school 
programs; the difference is our belief that excellent teachers and teaching, not 
the curriculum, are the most critical component to inspiring students to love 
learning and to learn how to think. 

 
The most effective means of engaging a child’s reasoning ability and his love of 
learning is through the Socratic method of instruction. 

Socratic teaching involves leading students through questioning rather than 
simply providing answers to be memorized and repeated. The questioning 
process provides a template from which students learn to approach new and 
unknown information on their own. 
 

Imagination is a gift from God, and we should actively seek to encourage it in ways 
that further our understanding of God.  

We are designed to understand new ideas by way of familiar ones; so the most 
effective teacher is one who makes connections between the known (visible) and 
the unknown (invisible), using imagination as the bridge for his or her students. 
Imagination is used in Scripture. For instance, Jesus offers, "I am the vine." To 
understand and appreciate this metaphor, the student must imagine how Jesus is 
like a vine (but not really a vine) by associating the qualities of the known (i.e., the 
vine) with that of the unknown (i.e., Jesus). Our imaginations are capable of 
making connections between even the most unlikely pairs, offering the mind yet 
another perspective of (perhaps) a familiar idea. Imagination allows us to have 
insight into things we have not experienced to understand general truth in light 
of particular context. As we accumulate these metaphors, we develop deeper and 
greater understandings of and appreciation for the true, good, and beautiful, and 
a moral imagination is nurtured and matured. Further, imagination is a primary 
road to innovation - thinking from unique perspectives, seeing things for what 
they could be, “imagining” different paths, fresh ways, new results, outcomes, 
etc. Imagination leads to creativity, a skill that can be developed and as image 
bearers, we are able to share, as God shares, in creating. 
 

The CURRICULUM 
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A Classical education requires three distinct areas of study. 
These are the formal study of Latin beginning in the 4th Grade, of formal Logic 
in 8th Grade, and of formal Rhetoric in the 9th Grade. Each of these is critical to 
building the skill of understanding language, the skill of sound reasoning and the 
skill of persuasive communication. 

 
Because God created the universe, the subjects we study provide unending 
opportunities to learn more of the very nature and character of God. 

God’s signature is evident in the complexity and order of science, math, and 
language. His sovereign plan unfolds in history (His story); art and music reflect 
the beauty of proportion and ratio; great literature, fables and fairy tales give 
insight into the heart of man, the love of a redeemer/hero, the fight for good over 
evil, the consequences of poor choices and a call to transcendent principles. God 
reveals himself in all areas (academic subjects) of study. These are just a few 
examples of how God’s nature and character are revealed in all areas of study. 
 

Because God created the universe as a unified whole, we integrate subjects to more 
accurately portray reality. 

Literature influences history, science struggles with theology, music and art 
reflect and inspire change and geography changes the outcome of wars; the 
subjects we study are integrally related and must be taught in that context. 
 

Our model of education is inspired through an understanding of the Classic Liberal 
Arts. 

The ancients understood the nature of learning and over 1,500 years developed a 
method of education built on this understanding. This method is built on the 
Trivium and Quadrivium. 

 
God’s nature is revealed in those things that are good, true, beautiful, and virtuous. 

We believe that students’ hearts are convicted, inspired, nourished, and drawn 
toward God through experience of the true, the good, and the beautiful. With 
careful intentionality, we expose our students to excellent music, literature, and 
visual art, as well as philosophical and empirical ideas. Shepherding a student 
toward these things – and these things toward the student – often leaves a 
student engulfed in the beauty of God’s nature in mystery, wonder, and awe. 

 
Faith Christian School has chosen Western tradition to be the filter by which we 
view the world.   
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We believe there is a common literary and cultural body of knowledge more 
important and more relevant for a young person growing up in a world whose 
definition of a great civilization is permeated by the standards of the Western 
tradition. 

 
So much of what we value in terms of the true, good, beautiful and virtuous as 
well as our entire legal system is born out of The Western Tradition.  Thus our 
view of man, our understanding of government, our perspective on history, and 
our canon of literature are nurtured by roots firmly embedded in ancient Greek 
and Roman history and a biblically- based, Judeo-Christian tradition which holds 
Scripture as a centerpiece guiding all that we hold dear. 

 
Physical activity and training develop skills, habits and mindsets that enhance 
learning, performance and stamina.  

Physical training is preparing the body to meet the demands for what is 
physically required of the body across disciplines. This is as true for theatre and 
singing as it is for athletic competition and rhetoric.  Knowing that physical 
activity benefits learning calls us to be intentional in providing time for it both in 
and outside of the classroom. Physical training develops such things as balance, 
fitness, strength, discipline, persistence, agility, flexibility, endurance, and focus. 
As with other disciplines, physical activity can nourish our souls. 

 
Art and The Arts have a powerful role to play in helping us to be fully human by 
training our affections. 

Understanding what art is equips us to see things in their proper dimension. 
“Art” is a way of seeing the world (and God) in its most robust expression and 
dimensions. Beauty is the work of the Ultimate Designer who provides us with 
the ability to discern what is good, true, and beautiful. Beauty is not relative; 
God’s creation reflects God’s standards for beauty. Proportion, ratio, and 
symmetry in nature reveal the laws of beauty and are reflected in our imitations 
of them: a major chord in music, the Golden Ratio in architecture, and even a 
yearning for harmony in our lives and in society. Because of the distinct nature of 
the arts, we are often “moved” more by the arts than by any other discipline; a 
painting, a musical piece, a theatrical performance can speak to the depths of our 
souls. Because it is God’s very nature to create beautiful things, when we speak 
lovely words and compose beautiful songs and paintings, we as His image bearers 
become more complete persons and understand Him better. 
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Competition plays a critical role in helping us to understand the Gospel and to 
honor God with our efforts. 

Competition provides the opportunity to test ourselves with others and ourselves. 
Success is in the willingness to engage, the courage to compete, win or lose, and 
to offer one’s very best as enough. Competition can be an appropriate means of 
encouraging improvement and moving toward (not necessarily arriving at) 
excellence. To risk our ability in any area stretches us and often exposes motives 
driven by selfishness and pride.  
 
Competition gives us a unique environment to reflect on where we gain our 
ultimate worth and whether we truly believe the Gospel that proclaims God’s 
love for us before we accomplish anything, and that nothing we can do will 
increase or decrease His love for us. We desire that our students experience the 
testing (physical, intellectual, emotional, spiritual, etc.) that competition brings 
as well as God’s delight in expressing His gifts in us. Competition can build 
courage, develop leadership and followership, expose idols, give opportunity to 
learn humility and grace, and bring deep satisfaction in accomplishment through 
hard work.  
 
Our goal is that we move beyond the act of competition to deepening our 
students’ biblical understanding of its purpose, pitfalls, and rewards. 
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Appendix D 
Clarity is King  
SCL Digital Conference 
June, 2020 
“Model Task Force Task Force Charge” 
 
Model Task Force Charge 
January, 2017 
 
Context:  

Faith Christian School has committed to a distinct model of education identified 
as Christian Classical.  This label affiliates the school with a movement begun in 
the 1980’s which started with the Logos School in Moscow, Idaho.  After reading 
an essay by Dorothy Sayers, a friend of J.R.R. Tolkien and C.S. Lewis, Doug 
Wilson established a school based on the principles broadly outlined in that 
article.  That first school gave birth to a growing number of schools committed to 
a Christian Classical pedagogy, now reported at over 200 in the U.S. alone. 
 
Over time, the “movement” has matured and variations on the model have arisen 
and broadened the influence of the model throughout the United States and 
beyond. 

 
To drive toward greater clarity and believing it would allow for more focused 
energy with greater results, a “Clarity Committee” was established in 2014 with 
the purpose of moving the school to identify specifically what Faith Christian 
school meant by Christian Classical education.  That committee established the 
Basic Understandings which has served as the true north for what Faith 
Christian School means by Christian Classical. 
 
Given this clarity, the administration has worked to move the Basic 
Understandings from the paper they are written on to practical implementation 
with an ultimate desire that they become part of our DNA and the air that we 
breathe.  

 
Purpose of the Committee: 

This committee is being established for the purpose of building a broader forum 
for open, honest, and forthright feedback on how the implementation of the 
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model is progressing and how we might be more effective in implementing the 
model moving forward.   

 
 The purpose in general terms: 

1. Overall, are we moving in the desired direction? 
2. What has worked and why? 
3. What might be ways of improving the implementation of the 

model?  
4. What might be ways of improving on training faculty to implement 

the model? 
 

In specific terms 
1. Identifying specific recommendations for how best to reach the 

goal of inculcating this model into our DNA - making suggestions 
for training, resources, programs, etc. to advance the goals. 

2. Provide ongoing feedback about the effectiveness of activities that 
are working toward full implementation 

3. Act as a sounding board for ideas and proposals. 
 
Process: 

This will primarily function as a discussion oriented task force.  Meetings will be 
led by Peter with Tess standing in as needed. 
 
Standing meetings will be established for ease of planning and accountability to 
have the discussions. 

 
Members: 
T. Smith 
T. Jones 
K. Brown 
T. Minnix 
S. Hopkins 
E. Knight 
S. McPheron  

A. Wolpert 
V. Oliveri 
B. Sowder 
T. Mann 
A. French 
M. Williams 
S. Traylor 

 
Expectations: 
 

1. Meet as called 
2. Typically 1 hour meetings 
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3. Members may rotate off task force as we move forward and replaced by others 
4. Willingness for open, frank, honest communication 
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Appendix E 
Clarity is King  
SCL Digital Conference 
June, 2020 
“Teacher Friendly Basic Understandings” 

 

Teacher Friendly Basic Understandings 

A. I understand that all children are born loving to learn, discover, question, and 
explore.  Therefore, I find ways to allow them to continue to do so. Rather than 
sharing what I have discovered or learned, I encourage my students to exercise 
their imaginations.  As a result, their innate love for learning, discovering, 
questioning, imagining, and exploring will be cultivated and will affect their 
entire lives. 
 

B. I understand that even our youngest students can reason. Therefore, I seek to 
avoid doing the reasoning for students of any age. I require them to be actively 
engaged in their learning. As a result, the habit of active engagement with 
learning is formed in them. 
 

C. I understand that students should be able to engage new material on their own 
to a meaningful end. Therefore, I ask good questions employing a variety of key 
methods (Socratic teaching, QFT, Common Topics, Four Causes, and so on). As a 
result, my students learn to ask better questions themselves as they engage new 
material. 
 

D. I understand that God created the universe and that all of life is interrelated. 
Therefore, I integrate subjects, I understand my discipline offers a unique “God” 
lens or perspective on material, and I teach across disciplines. As a result, 
students are better prepared to make connections between their coursework and 
they are able to see the world as God intended.  
 

E. I understand that every subject provides opportunities to reveal God’s nature 
and character. Therefore, I teach course content as a lens through which God’s 
nature and character will be seen, appreciated, and sought after. As a result, 
students’ affections will be moved to love what God loves and to worship. 
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F. I understand that students grow and mature when they are given responsibility. 
Therefore, I give students increasing responsibility for both their learning and 
particular assigned tasks. As a result, students develop the habits of acting 
responsibly without prompting and of looking for ways to contribute. 
 

G. I understand that students are inspired by my own enthusiasm. Therefore, I 
purpose to be enthusiastic and model for my students the joy of learning. As a 
result, my students will see what it looks like to love learning. 
 

H. I understand that my students are fellow image-bearers. Therefore, I treat them 
as I believe Christ would. As a result, they are more likely to respond to my 
instruction, knowing that they are respected, valued, and loved. 
 

I. I understand that the choice of content is imperative to training students’ 
affections. Therefore, I make every effort to choose content that is admirable, 
beautiful, excellent, time-tested, and worthy of imitation as I model for students 
to what they should aspire.  As a result, students will be able to recognize those 
things worth loving. 
 

J. I understand that the skills of asking good questions, reasoning effectively, and 
communicating thoughtfully toward a meaningful end ensure my students’ 
ability to engage and use new material on their own. These skills lead to 
understanding and discerning what is good, true, and beautiful. Therefore, I will 
proactively look for ways to hold my students accountable to these habits.  As a 
result, students are able to discern, promote, and defend those things which are 
worth loving, even in a constantly changing world. 
 

K. I understand that both method and content are important, but my students will 
retain limited amounts of content. Therefore, I will use quality content 
employing methods that will both shape their affections, and reinforce life-long 
learning skills. As a result, students will recognize and appreciate good and 
beautiful content as well as be able to access such content independently. 
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Appendix F 
Clarity is King  
SCL Digital Conference 
June, 2020 
“Three Foundational Basic Understandings” 
May 1, 2020  
 
Three Foundational Basic Understandings 
#1. You must teach your students to ask good questions. 

Due to a God-given desire to discover, explore, and understand student learning is 
driven by curiosity which leads to questions.    Master teachers actively encourage, 
refine, train, and inspire these God-given qualities.   1

 
The more children are required to form, ask, and answer questions, the more they grow 
in their ability to do so.  Asking good questions exercises critical reasoning skills which 
lead to understanding, and understanding, discernment, and discernment to know what 
God loves.  This serves as a basis for giving students a direction to which they may 
influence culture. 

(Teacher Friendly BU’s A., B., C., F.,H., J.) 
 
#2. You must use your subjects/disciplines to reveal God’s nature and character;  this 
inspires wonder and worship! 

The approach you take to your subjects can provide endless opportunities for students to 
be captured by wonder and to see all of creation through various lenses, each providing 
insight into God and His ways. Your own wonder and curiosity inspires your students. 
The content we choose and how it is presented should train our students' affections  2

helping them to know God better and to love him more and ultimately to worship him.   
 

(Teacher Friendly BU’s E., G., I.) 
 

#3. You must equip your students to see all disciplines as unified. 
God created the world as a unified whole… a universe.  Anything less than our constantly 
moving students to better understand how all things are tied together is to leave them 
seeing the world, themselves, and God as less than He is and intended. Everything in the 
world is written to tell a single story. 

(Teacher Friendly BU’s D., I., K.) 

1 Through the use of Socratic dialogue, Common Topics, QFT, Discussion  (e.g. Fishbowl, spiderweb) 
2 Includes Liturgies 
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Appendix G 
Clarity is King  
SCL Digital Conference 
June, 2020 
“The Language of the Teacher Friendly Basic Understandings” 
IN PROCESS 
 
May 1, 2020  
DRAFT DRAFT DRAFT 

Updated October 6, 2019 

The Language of the Teacher Friendly Basic Understandings 
 

A. I understand that all children are born loving to learn, discover, question, and 
explore.  Therefore, I find ways to allow them to continue to do so. Rather than 
sharing what I have discovered or learned, I encourage my students to exercise 
their imaginations.  As a result, their innate love for learning, discovering, 
questioning, and exploring will be cultivated and will affect their entire lives. 

a. “I think you can figure this out.” 
b. “Tell me how you might determine the answer.” 
c. “What process might you use to arrive at the right answer?” 
d. “I am quite sure if you take some time, you will be able to do this all on 

your own.” 
e. “Get in groups of two and brainstorm some ways to approach this.” 
f. “Use your understanding of our QFT model to discover the answer.” 
g. “Do you see another way of doing this?” 
h. “What have you already tried… what did you learn from it?” 

 
B. I understand that even our youngest students can reason. Therefore, I seek to 

avoid doing the reasoning for students of any age. I require them to be actively 
engaged in their learning. As a result, the habit of active engagement with 
learning is formed in them. 

a. “What questions might you ask to get started?” 
b. “Where should we begin?” 
c. “For what reasons did you decide to do it that way?” 
d. “What questions do you think you are trying to answer?” 
e. “How might this be similar to other things you have done?” 
f. To Students a particular student: “Help me figure this out… where should I 

begin?” 
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g. “What did you learn?  How did you learn it? How might you apply this to other 
situations? 

h. “How can we figure this out?  Do you have some ideas how we might figure this 
out or get the answer?” 

i. “Come on up and explain to all of us how you went about solving this. (or 
thinking through this.” 

j. “Pretend you are teaching me how to do this?” 
k. “Without giving the answer, what questions can you ask ______ to help?” 
l. “What do you already know?”  “Based on that, what might be the next steps?” 

 
C. I understand that students should be able to engage new material on their own 

to a meaningful end. Therefore, I ask good questions employing a variety of key 
methods (Socratic teaching, QFT, Common Topics, Four Causes, and so on). As a 
result, my students learn to ask better questions themselves as they engage new 
material. 

a. “Let’s perform a QFT to see how we might approach this.” 
b. “Using the questions delineated by the Common Topics, let’s see where 

this leads us.” 
c. “Think of the Four Causes.  What are they?  How would we answer each in 

this case?” 
d. “In your own words, reframe what it is we are trying to figure out.” 
e. “Get in groups and come up with 3-5 questions that you believe will help to 

answer this.” 
f. “How are these different?”  “How are they the same?” 
g. “What do you notice, see, hear, feel, believe, agree with, disagree with, etc.... and 

why or for what reasons?” 
h. “Convince me that your opinion is reasonable.  Now ask me questions that might 

help me believe your opinion or lead me to see the weaknesses in my opinion.” 
i. “Ultimately, what questions is the author trying to answer?”   
j. “What questions are the characters really asking?” 
k. “What questions might this leader have asked that would have prevented him or 

her from making this mistake?” 
l. “What must you know to answer or solve this problem, equation, delema?” 
m. “What questions would you want to ask God after reading this book, looking at 

this picture, studying this science, seeing this part of history, reading this verse, 
etc.?” 

 
D. I understand that God created the universe and that all of life is interrelated. 

Therefore, I integrate subjects, I understand my discipline offers a unique “God” 
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lens or perspective on material, and I teach across disciplines. As a result, 
students are better prepared to make connections between their coursework and 
they are able to see the world as God intended.  

a. “Are you able to make any connections from this particular formula (law, 
principle, theory, explanation, story, etc.) to anything else you have or are 
currently studying in another class?” 

b. “This language (“tone, note, harmony, dissonance, consonance, 
resolution,” etc. ) is used in other subjects.  Are you able to provide 
examples and tell us why that might be the case?” 

c. “How does this help explain what you might have learned in (other class).” 
d. “What might the Scriptures say about this?” 
e. “What common themes can you see?” 
f. “How does this better our understanding of…” 
g. “Imagine something about how this might teach us about who God is and or why 

He does what He does… what did you imagine?” 
h. “When you make something, it can tell us something about you… why might this 

be the case?  How might this be the same with ___________ and God?” 
 

E. I understand that every subject provides opportunities to reveal God’s nature 
and character. Therefore, I teach course content as a lens through which God’s 
nature and character will be seen, appreciated, and sought after. As a result, 
students’ affections will be moved to love what God loves and to worship. 

a. “What characteristics of God might you see in this?” 
b. “Are you able to connect this to anything that relates to God or the 

Scriptural narrative?” 
c. “Let’s assume this formula (law, principle, theory, explanation, story, etc.) 

might give us better insight into who God is or His character.  If that is 
the case, what might that be?” 

d. “If we accept that God created everything, then what was created speaks 
of him… how might this speak of him?” 

e. “Imagine something about how this might teach us about who God is and or why 
He does what He does… what did you imagine?” 

f. “When you make something, it can tell us something about you… what examples 
can you think of?  Why might this be the case?  How might this be the same with 
___________ and God?” 

g. “How might this reflect God’s glory?” 
h. “How might this show us what is important to God?” 

 

20 



F. I understand that students grow and mature when they are given responsibility. 
Therefore, I give students increasing responsibility for both their learning and 
particular assigned tasks. As a result, students develop the habits of acting 
responsibly without prompting and of looking for ways to contribute. 

a. “No, that is something I am requiring you to do.” 
b. “This may be hard and take time,  but you are up to it.” 
c. “This is a big responsibility, and that is why I am asking you to do it.” 
d. “You have shown you can do this on your own, so for that reason, I am 

confident you will be able to do _____________.” 
e. “Have you read the instructions?” 
f. “Suck it up, buttercup.” 
g. “My (your) responsibility begins here…” 
h. “This is where you take over…” 
i. “You are on your own.” 
j. “Here is a situation where you will just need to step up and lead.” 
k. “I believe this is what God’s glory looks like in you… go for it.” 
l. “Risk is important for your success… I know you can do this!” 

 
G. I understand that students are inspired by my own enthusiasm. Therefore, I 

purpose to be enthusiastic and model for my students the joy of learning. As a 
result, my students will see what it looks like to love learning. 

a. “I love this!!” 
b. “This always amazes me!!” 
c. “Don’t you see how incredible this is!!” 
d. “I have seen (done, played, read, etc.) this one hundred times and I get 

more excited every time I do!!” 
e. “WOW!  Do you see it?” 
f. “Some day I hope to get this figured out… but in the meantime, I’m just 

going to enjoy trying!” 
g. “This is so good!” 
h. “Now this is BIG!” 
i. “Let me tell you a story…” Illustrates your discovery or love, etc. 
j. “You all miss this, and you are missing something incredible!” 
k. “Couldn’t put it down!” 
l. “You are not going to believe this!” 
m. “I wish I had learned this when I was your age!” 
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H. I understand that my students are fellow image-bearers. Therefore, I treat them 
as I believe Christ would. As a result, they are more likely to respond to my 
instruction, knowing that they are respected and valued. 

a. “You have a great heart, ___________” 
b. “I am not sure I’ve ever seen someone approach it that way… that out of 

the box thinking is a good thing!” 
c. “That’s not your best work.  I have seen better and I want you to give it 

another shot.” 
d. “I apologize, I should not have said that.” 
e. “____________, I am not going to let you do less than what I know you are 

capable of.  I am eager to help, so please give it another shot and we will 
talk about it.” 

f. “I need to know if this is your very best work…” 
g. “I am glad you are in my class… here are some specific reasons why…” 
h. “Thank you for ______, it made a difference!” 
i. “Thank you for tucking in your shirt…” An affirming way to say it. 

 
I. I understand that the choice of content is imperative to training students’ 

affections. Therefore, I make every effort to choose content that is admirable, 
beautiful, excellent, time-tested, and worthy of imitation as I model for students 
to what they should aspire. As a result, students will be able to recognize those 
things worth loving. 

a. Is there a more vibrant, powerful, robust, subtle, compelling, gentle, 
reliable, intriguing, awesome, authentic, original, challenging, brilliant, 
thoughtful, well conceived, etc. content I can offer my students that will 
call out of them a greater depth of thought, imagination, joy, appreciation, 
and thirst for more? 

b. What, in my own life has contributed most to the training of my own 
affections?  How can I use that understanding in the lives of my students 
and classes? 

c. “This is the best thing I have found on this…” 
d. Share personal experiences: 

i. Share what you love and why you love it. 
ii. Talk about why you enjoyed something so much?” 

 
J. I understand that the skills of asking good questions, reasoning effectively, and 

communicating thoughtfully toward a meaningful end ensure my students’ 
ability to engage and use new material on their own. These skills lead to 
understanding and discerning what is good, true, and beautiful. Therefore, I will 
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proactively look for ways to hold my students accountable to these habits.  As a 
result, students are able to discern, promote, and defend those things which are 
worth loving, even in a constantly changing world. 

a. “Can you put that in the form of a questions that gets to what you are 
really wanting to know?” 

b. “How might you use your understanding of the Common Topics, Four 
Causes, QFT, etc. to help you get the information you need to find the 
answer?” 

c. “What questions might you be leaving out that test your conclusions?” 
d. “What do you think my goal was?” 
e. “Why do you think this particular problem, article, chapter, poem, etc. was 

included?” 
f. “Please try again.  Take your time.  See if you can use fewer words.” 
g. “How would you respond to this (opposite or contrary point)?” 
h. “For what reason would I have made that particular point?” 
i. “What might you think should come next (just before)? Why?”   

 
K. I understand that both method and content are important, but my students will 

retain limited amounts of content. Therefore, I will use quality content 
employing methods that will both shape their affections and reinforce life-long 
learning skills. As a result, students will recognize and appreciate good and 
beautiful content as well as be able to access such content independently. 

a. What have you learned? 
b. How did you learn it? 
c. How can you apply this to other situations? 
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Appendix H 
Clarity is King  
SCL Digital Conference 
June, 2020 
“Physical Spaces Influenced by Basic Understandings” 
IN PROCESS 

 

Updated May 30, 2019 

 Basic Understandings and our Physical Space 

 

A. I understand that all children are born loving to learn, discover, question, and 
explore.  Therefore, I find ways to allow them to continue to do so. Rather than 
sharing what I have discovered or learned, I encourage my students to exercise 
their imaginations.  As a result, their innate love for learning, discovering, 
questioning, and exploring will be cultivated and will affect their entire lives. 

a. Our rooms should be intentionally designed to elicit questions, encourage 
wonder, prompt observation, and invite discovery. 

i. Pictures:  
1. Portraits:  Leads students to ask 

a. Who is that person? 
b. What did they do? 
c. Why are they singled out? 
d. How old? 
e. Where from? 
f. etc. 

2. Landscapes:  
a. Where?   
b. How did it form? 
c. How does it relate? 
d. Why in THIS math class? History? Literature? 

Science 
ii. Quotes... 

iii. Prompts...  
iv. Questions...  
v. Thoughts...  
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B. I understand that even our youngest students can reason. Therefore, I seek to 
avoid doing the reasoning for students of any age. I require them to be actively 
engaged in their learning. As a result, the habit of active engagement with 
learning is formed in them. 

a. Unfinished sentences, poems, equations, pictures, puzzles 
b. Chess Board 
c. Things to manipulate, patterns to model, things to build 

 
C. I understand that students should be able to engage new material on their own 

to a meaningful end. Therefore, I ask good questions employing a variety of key 
methods (Socratic teaching, QFT, Common Topics, Four Causes, and so on). As a 
result, my students learn to ask better questions themselves as they engage new 
material. 

a. Things in the room that “ask” questions directly  
i. How many ways can this problem be solved?  

b. Things in the room that “ask” questions indirectly 
i. Same size container with lead and with salt (Why one weighs 

more?) 
 

D. I understand that God created the universe and that all of life is interrelated. 
Therefore, I integrate subjects, I understand my discipline offers a unique “God” 
lens or perspective on material, and I teach across disciplines. As a result, 
students are better prepared to make connections between their coursework and 
they are able to see the world as God intended.  

a. Art work related to discipline, lesson, etc. 
b. Music related to discipline, lesson, etc. 
c. Math formulas related to… 
d. Questions, prompts, and quotes suggesting relatedness 

 
E. I understand that every subject provides opportunities to reveal God’s nature 

and character. Therefore, I teach course content as a lens through which God’s 
nature and character will be seen, appreciated, and sought after. As a result, 
students’ affections will be moved to love what God loves and to worship. 

TBD 
F. I understand that students grow and mature when they are given responsibility. 

Therefore, I give students increasing responsibility for both their learning and 
particular assigned tasks. As a result, students develop the habits of acting 
responsibly without prompting and of looking for ways to contribute. 

TBD 
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G. I understand that students are inspired by my own enthusiasm. Therefore, I 
purpose to be enthusiastic and model for my students the joy of learning. As a 
result, my students will see what it looks like to love learning. 

TBD 
H. I understand that my students are fellow image-bearers. Therefore, I treat them 

as I believe Christ would. As a result, they are more likely to respond to my 
instruction, knowing that they are respected and valued. 

TBD 
I. I understand that the choice of content is imperative to training students’ 

affections. Therefore, I make every effort to choose content that is admirable, 
beautiful, excellent, time-tested, and worthy of imitation as I model for students 
to what they should aspire. As a result, students will be able to recognize those 
things worth loving. 

TBD 
J. I understand that the skills of asking good questions, reasoning effectively, and 

communicating thoughtfully toward a meaningful end ensure my students’ 
ability to engage and use new material on their own. These skills lead to 
understanding and discerning what is good, true, and beautiful. Therefore, I will 
proactively look for ways to hold my students accountable to these habits.  As a 
result, students are able to discern, promote, and defend those things which are 
worth loving, even in a constantly changing world. 

TBD 
K. I understand that both method and content are important, but my students will 

retain limited amounts of content. Therefore, I will use quality content 
employing methods that will both shape their affections and reinforce life-long 
learning skills. As a result, students will recognize and appreciate good and 
beautiful content as well as be able to access such content independently. 

TBD 
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Appendix I 
Clarity is King  
SCL Digital Conference 
June, 2020 
“Example of Basic Understandings influence on Parent Communication” 
 
Basic Understandings in Parent Communications 

Example  1 

Parents, 

"We have a JK-12 model of education.  Thinking of our ideal graduate, we take what we desire 
our students to know, what skills they should possess, what content we want them to be familiar 
with, and what type of people we would like them to become and determine what that might 
look like in the 12th, 11th, 10th, 9th... JK, year so that everything would progress year after year 
toward that (graduate) end. We believe the evidence of this process is revealed in many ways 
and one of the most visible being the Senior Thesis."  

Mr. Baur sent this reminder to us teachers last week. In light of this, the students and I 
sat in on Sarah Mayerchak's thesis presentation on nanomedicine. The reason I wanted 
the students to participate in this was because of what we are doing in IEW. Most weeks 
your student stands before his fellow classmates and gives a short presentation on a 
topic from an outline that he has written. The content of the presentation is pretty 
simple, but the skills that are being developed are not simple. Not only is 
the second grader learning to find the key ideas in a text and how to extract those ideas 
in order to retell the ideas in their own words, but he/she is learning to present what 
was learned with confidence and poise.  

Before we went to the thesis presentation, I told the students that we were not there to 
try to understand what Sarah was talking about, but to watch how she presented. Was 
she loud enough? Did she enunciate her words? Did she make eye contact with her 
audience? How was her posture? Did she seem confident?  

The students did indeed pick up on her presentation skills and were most enthusiastic 
about her talk. I hope to demonstrate to you what your student is practicing at Ancient 
Egypt Day on May 17th. 

Speaking of Ancient Egypt Day, there will be more information about that day coming 
in a later email, but for right now, you may want to be thinking about the costume your 
child will wear. 

Example 2 

Parents, 
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We in Christian Classical education often speak of teaching with the nature of the child 
in mind. But what we don’t always speak about is that there is a nature to the subjects 
we teach as well. Take biology, for example, if we spend all of our time in the laboratory 
doing experiments and never go out in nature and see it and smell it and listen to it, we 
have missed the nature of the discipline, the wholeness of it, the wonder of it. But if we 
spend all of our time walking among the trees observing nature, we miss the nature of it 
as well. Biology is part observation, awe, and contemplation. But it is also the names of 
things, their properties, how they function and why.  

The beauty is, when one is purposeful about teaching a discipline with its nature in 
mind, the nature of the subject itself melds with the nature of the child.  

When a child is taken on a walk and asked to tell what they notice and then asked what 
they wonder about, the desire to find the answers to their questions is strong. When 
they are then doing an experiment or dissecting in the lab, there is a natural connection 
with what was experienced.  

So next week we start exploring plants. We will start with a walk. (I am so thankful for 
the nature paths we have on the property at Faith.) We will notice things. We will 
wonder why and how and ask questions. Then we will dissect and examine and 
experiment. . . each week.  

When your student comes home and tells you about what they are learning, they are 
reinforcing what they have learned. When you tell them what you know, you are adding 
to their knowledge. When you ask questions and wonder with them, you show them that 
learning is a life-long endeavor, you speak to the nature of the child as well as the nature 
of the subject. 

Example 3 

Dear Parents, 

"The entire object of true education is to make people not merely to do the right things, 
but to enjoy them; not merely industrious, but to love industry; not merely just, but to 
hunger and thirst after justice." ~ John Ruskin 

One of the Basic Understandings we have at Faith Christian is that students must be 
given responsibility to grow and mature. We do this by asking students to take on 
increasing levels of responsibility. In that light, and from an idea sparked by Mrs. 
Jordan, I decided to revamp the way we do classroom jobs. I decided on the jobs that 
need to be done to maintain the classroom, making sure there are enough jobs for 
everyone. Then I posted the jobs that I was offering and the responsibilities of the 
position. I had job applications that the students had to fill out. The application had a 
place to write their qualifications and current employment. They had to sign the 
application stating that everything on the application was truthful. I then held 
interviews with the children.  
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In the interviews the students told me about their qualifications: I am organized, I like 
to clean, I like books and like to organize them, I have chores at home that I do without 
being reminded, I think this job will help me be more responsible. (Yeah, someone 
actually said that!) So far I have hired a teacher's assistant, a gardener, a pencil 
sharpener, a librarian, a door and lights monitor, and three clean-up crew. Some of the 
children did not get the job they applied for, so they have now applied for other 
positions that are still available. I am interviewing for those next week. 

This was a lot of fun, (I think I had more fun than the children did.) but something 
happened that I had not expected. In the past I have rotated jobs each week. The weekly 
jobs were just mandated chores with no input from them. Their new jobs are something 
they wanted and followed a process to obtain. Now those jobs are their responsibilities 
in a new way. We started the jobs on Friday. This is what I saw:   

My newly hired gardener spent time on Friday reading all the plant care tags, removing 
the dead leaves, and positioning the plants in the way they look most pleasing. 

My librarian approached me with a request that I hire another to help as he felt the job 
was too big for one person. I agreed and have now posted for another librarian. 

My door and lights monitor did not forget to turn off the lights or close the door at any 
time and enjoyed being the last one in line, not usually the coveted spot. 

My teacher's assistant offered me advice throughout the day on how I might do things 
differently. She had some good ideas.  

My pencil sharpener, without being reminded, picked up the pencils around the room 
on the floor and left on the desks as well as the ones in the cup. (This is amazing. I am 
always picking up pencils from around the room at the end of the day.) 

My clean-up crew, knowing that they are short-handed right now as I need to hire three 
more workers, got together to discuss the best way to clean up the room and then got 
busy. "I love my job!" declared one of the crew.  

Learning "to not merely be industrious, but to love industry." Training their 
affections towards the good things (in this case, work) with which God has gifted us. 

Example 4 

The Faith Christian School Basic Understanding I would like to leave you with this year 
is: 

Teaching cannot occur apart from relationships. 

This understanding states the following: 

“In a profound way, true education takes place when the teacher understands that his or her 
students are fellow image bearers.  We do not teach mind to mind; rather, all of who teachers 
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are engages all of who our pupils are.  Teachers should work to know each student so that they 
can best understand how to reach each student within the parameters of the school 
environment.  The teacher-student relationship is primary and fundamental to all education 
and involves mentoring, coaching, instruction and accountability….” 

I have thoroughly enjoyed getting to know each child in my class this year.  Every one of 
them has specific gifts and strengths that God has given to them.  I look forward to 
seeing how each child will use these gifts to glorify God in their lives as they continue 
their educational journey. 

Example 5 

The Basic Understanding I would like to highlight for the month of February is: 

Because God created the universe as a unified whole, we integrate subject’s to more 
accurately portray reality. 

God created the universe and all of life is interrelated.  Teachers at Faith attempt to 
integrate subjects and teach across disciplines.  For example, for each math unit there is 
a literature book that I read the students which integrates what we are learning in 
math.  Later in the year, when the students have become better readers, they will be 
reading simple books that go along with our science units on plants or frogs.   We try to 
place before the students good art which relates to what we may be teaching in science 
or social studies.  Teaching in this way will enable students to be better prepared to 
make connections and to see the world as it truly is. 

Example 6 

Dear Parents,  
We’ve had a great week of learning in third grade.  It is exciting to see the children so 
willing to accept more responsibility.  One of the BasicUnderstandings at FCS is that 
students must be given responsibility to grow and mature.  The boys are so eager to 
carry the red emergency bag and also hold the door for classmates and adults.  The girls 
enjoy helping with calendar and desk duties.  I hope you have been able to offer them 
more responsibilities at home as well.   
 
Example 7 

At Faith Christian School, we believe that because God created the universe, the 
subjects we study provide unending opportunities to learn more of the very nature and 
character of God. Example: As we spend time in the month of November discussing 
what it means to be thankful and listing things we are thankful for, students listen to 
daily scripture that highlight attributes of God such as His power, love, and provision. 
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In addition, as students learn about the First Thanksgiving these same attributes can be 
found as God’s power, love, and provision is shown in the story of the First 
Thanksgiving. 

Example 8 

Classroom Happenings: Playing chess, painting castles, making herb-filled sachets, and 
reading about the stages of knighthood are just some of the recent or upcoming 
activities that are helping the fourth graders better understand the Medieval Period. 
Students love learning about this time in history because it is the setting for many 
childhood fairy tales involving kings, queens, brave knights and castles. Children learn 
history best in the lower school stages through stories and by seeing, doing, tasting, 
smelling and hearing. We learn about this time period in Western history because it is 
one of the “basic understandings” at Faith: “We have chosen the Western tradition as 
the filter by which we view the world.” 

Example 9 

At Faith Christian School we believe that imagination is a gift from God, and we should 
actively seek to encourage it in ways that further our understanding of God. Earlier this 
month I led students in a guided imagination activity. Students were asked to think 
about colors that they see outside. Then I guided them to imagine that they were 
walking through a field filled with all of the colors that they were imagining. We 
explored that field and what each one thought was in it. We talked about the grasses, 
the sky, the flowers, the trees, the animals and the ponds that some saw. All of this was 
brought together by reflecting on the beauty that God has placed around us for us to 
enjoy. His world has endless opportunities to see the beauty in creation. 
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Appendix J 
Clarity is King  
SCL Digital Conference 
June, 2020 
“Make-up of Clarity Committee” 

 

Make-up 

❏ Founders 

❏ Current Board 

❏ Influencers and credibility 

i. Who do faculty look to, to see how they are reacting to see how they 

should react? 

❏ All disciplines represented 

❏ All divisions represented 

❏ Key Administrators 

i. Admission 

ii. Division Heads 

iii. Head of School 

❏ Parent influencer(s) 

❏ 16 Members 
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Appendix K 
Clarity is King  
SCL Digital Conference 
June, 2020 
Lesson Plan illustrating use of Basic Understandings 
 
LESSON TITLE: Introduction to the Principles of Design (Contrast and Emphasis) 
 
LESSON OBJECTIVE(S): 
 

1. Students will be able to name and list the Elements of Art and some of 
their various components. 
 

2. Students will demonstrate their understanding of the relationship between 
the Elements of  Art to the Principles of Design. 
 

3. Students will demonstrate their understanding of the Principles of 
Contrast and Emphasis. 
 

4. Students will demonstrate their ability to recognize the Principles of 
Design in artwork and to create artwork of their own utilizing the Principles of 
Contrast and Emphasis. 
 
TIME ALLOTMENT: 1 Hour 
 
BASIC UNDERSTANDINGS EMPHASIZED:  3, 16, 17 
 
COMMON TOPICS and FOUR CAUSES EMPLOYED:  Definition (Formal, Material, 
Efficient, Final),  

Comparison, Relationship, and Circumstance 
 
 
KEY CONCEPTS and TERMINOLOGY and SKILLS: 
 

* The Elements of Art and their various components:  Line, Color (Primary, 
Secondary,  Tertiary, Tint, Shade, Complementary Colors, Analogous Colors, Warm, 
Cool), Shape (Organic and Geometric), Space (Positive and Negative), Texture (Real and 
Visual), Value, and Form. 

* The Relationship between the Elements of Art and the Principles of 
Design. – Ingredients vs. Recipe 

* Principles of Design – Arrangement of the Elements 
* Contrast – What does contrast do? 
* Emphasis – What are some ways to create emphasis? 
* Ruler, measuring. 
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MATERIALS NEEDED: 
 

* The Elements of Art Worksheet 
* Images highlighting Contrast and Emphasis 
* 15”x10.5” White Drawing Paper 
* Rulers 
* Pencils 
* Sharpie Markers 
* Colored Pencils 

 
PROJECTED ACTIVITIES: 
 

1. Break students into groups by table. 
2. Elements of Art Worksheet 
3. Review – each group contributing 
4. Students comment on the relationship between the Elements of Art and 

the Principles of Design. 
5. Introduction to Contrast and Emphasis – Images that highlight these 
6. Piece of artwork where students attempt to pick out these Principles. 
7. Introduction to poster and poster requirements. 
8. Allow time for students to begin working on the poster. 

 
LESSON EVALUATION: 
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Appendix L 
Clarity is King  
SCL Digital Conference 
June, 2020 
Examples of Head of School Communication / Reflections for faculty based on Basic 
Understandings 
 
Usually twice a month, I try to send a short reflection to faculty to help them deepen their 
understanding of what it might look like to be implementing our understanding of CC Ed. 
The following are a few examples... 
 
Take Just a Minute or Less #1 
Dear Friends, 
 
The email below from Brynn is priceless!! 
 
Some thoughts prior to Brynn's email. 
 
I am less concerned about whether our younger students will wonder as it seems to come more 
naturally to them. Brynn's email is an example and  reveals just how wonderful those times can 
be.   
 
I am concerned that... 
- we somehow believe the older our students get, the less they should or could wonder, and 
- WE wonder less, so at the least we aren't modeling wonder for them, and at the most we are 
modeling lack of wonder! 
 
Because it doesn't come as naturally to an adult, make a point of working to recapture 
wondering... I am afraid it will take some work! 
 
Wonder about the art you see, the people you see, the unread books, the places you haven't been, 
a laugh, the sorrow in someone's face, the place a certain song takes you, the dust, the cold, the 
young and the old, your church and The Church, a skip, all the fruits in the grocery, colors, 
rough surfaces, an equation, a war, the stories a tree could tell, big things, little things, your best 
friend in 3rd grade...  and your fingerprint, flower bulbs, and tornados... 
 
Think of ALL the things wonder can do... 
To name a few... Wonder leads to: 
Discovery 
Inspiration 
Delight 
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Invention 
Curiosity 
Lack of boredom 
A life long learner and  
Worship 
 
From Brynn: 
 
We were weeding the flowerbeds today (and sweating!) and Banks stopped and said, “Uhhh, Miss 
Sowder, why are there spirals all over my thumb ?!” with a concerned look on his face. 
 
After a second I realized he meant his thumbprint and asked him if he'd never noticed it before, he said 
he hadn’t and that “it was weird”.  The dirt revealed his little thumbprint to him! A few of us then 
continued pulling weeds and talking about where else we see spirals in nature; “our tulip bulbs!”, “a 
tornado!” and so on. Also got to talk about how God gave us each our own special thumbprint. 
 
All while digging in the dirt and pulling up weeds. Blessed my heart. 
 
Brynn   
 
Friends, wonder a little more today (and tomorrow), and wonder out loud for your students so they 
are encouraged to do the same... 
 
BU's  
I understand that all children are born loving to learn, discover, question, and explore. 
Therefore, I find ways to allow them to continue to do so. Rather than sharing what I have 
discovered or learned, I encourage my students to exercise their imaginations.  As a result, their 
innate love for learning, discovering, questioning, imagining, and exploring will be cultivated 
and will affect their entire lives.  
 
I understand that students are inspired by my own enthusiasm. Therefore, I purpose to be 
enthusiastic and model for my students the joy of learning. As a result, my students will see 
what it looks like to love learning. 
 
-- 
Peter G. Baur 
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Take a Minute or Less Example #2 

Dear Friends, 

 
I recently took a trip that involved four flights.  Each flight, likely for retaining heat, had all the 

shades drawn prior to takeoff.   

 
The window seat has always been the most coveted for me.  With face pressed against the 

window, endless wonders would spread out for miles below.  Occasional clouds, with their own 

spectacular landscapes, would break to reveal diverse and tantalizing landscapes far below. And 

I would wonder, and be in awe…. 

 

My recent flights took me over Virginia, North and South Carolina, Georgia, Alabama, 

Mississippi, Arkansas, Oklahoma, Texas, New Mexico, and into California.  The mountain 

ranges, high country, deserts, ocean, coast, mighty rivers, fields, plateaus, forests, basins, colors, 

textures, tapestries of patterns and beauty offered an endless panorama inviting endless 

questions:  Why do the mountains look like a carpet scrunched up?  Why did the rivers bend this way 

and that rather than in a straight line?  Why were some fields brown and others green, and why were 

some in circles and others square?  What would cause a tree line to start and another to end?  What 

caused the ground to be so many different shades of brown – or green?  What was on the other side of the 

plane?  Can you walk on clouds?  How do they stay in the air? Why were some clouds flat, and others like 

mighty smoke plumes, still others like the ocean waves?  Why were there cities and towns in some places 

and not others?  What do all those people down there do? 

 
But for all four of my flights, ALL OF THE SHADES IN THE PLANE REMAINED DOWN. 

 
The invitation to endless marvels was replaced with glowing screens in the hands of the 

passengers; everything above, below, and all around was known but ignored, or worse yet, not 

known at all.  In any event, apparently no one was interested, for not a shade was raised.  The 

compassionate, relentless, and endless invitation of a loving God to find him was being blocked 

by a drawn shade. 
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I found myself thinking, this is our high calling at Faith Christian School – to daily open the 

shades for our students (and parents!).  Whether in the arts, literature, history, grammar, science, 

recess, lunch, phys. ed., we have the privilege of revealing what the world wants to close the 

shades on, blocking out all that would cause children to wonder and to know the majesty that 

lies beyond those shades.  As we raise the shades, in whatever discipline, all that majesty is 

revealed... and we get to do it again, and again, and again!  When it is, our students have the 

opportunity to see what has been hidden, and they will be given an invitation to wonder!  They 

will be invited to see what lies beyond the glowing screens and the feckless allurement of lies 

and empty imitations they offer. 

 
Today, tomorrow, and until the shades have been forever lifted,  cherish your call to continually 

(re)introduce your students to the good, true, and beautiful. 

 
“The heavens proclaim the glory of God. The skies display his craftsmanship. Day after day they 

continue to speak; night after night they make him known. They speak without a sound or word; their 

voice is never heard. Yet their message has gone throughout the earth, and their words to all the world.” 

Psalms 19:1-4 

For since the creation of the world God's invisible qualities--his eternal power and divine nature--have 

been clearly seen, being understood from what has been made, so that people are without excuse. 

Romans 1:20 

 
BU’s:I understand that every subject provides opportunities to reveal God’s nature and 

character. Therefore, I teach course content as a lens through which God’s nature and character 

will be seen, appreciated, and sought after. As a result, students’ affections will be moved to 

love what God loves. 

 
I understand that God created the universe and that all of life is interrelated. Therefore, I 

integrate subjects, and I teach across disciplines. As a result, students are better prepared to 

make connections between their coursework themselves. 

 
Peter G. Baur 
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Take a Minute or Less Example #3 

Bobb Biehl is president of Masterplanning Group International.  He happens to be a founding 
board member of Focus on the Family.  Bobb has written an entire book on asking good 
questions.  He has stated: 
 
"If you ask profound questions... you get profound answers.  If you ask shallow questions, you get 
shallow answers.  If you ask no questions, you get no answers." 
 
In our setting, I might add that if you (the teacher) give students profound answers rather than 
asking students questions, you will get shallow thinking or likely little or no thinking at all from 
your students. 
 
Formulating and asking profound questions often takes more planning time and often requires 
more patience and feels less efficient... in reality, it is the difference between our students 
learning to think well, and us thinking for them. 
 
Profound questions can be designed at an age-appropriate level for any age!   
 
BU's  
Students are born with a desire to learn 
Young children can reason 
Students given responsibility (for their learning) mature 
A "rigorous" curriculum engages students. 
The most effective means of engaging a child's reasoning is by asking questions (Socratic, QFT, 
Common Topics, Four Causes) 
 
Peter Baur 
 
Take Just a Minute 
 
"I love history." 
 
"Don't you just LOVE grammar... I do!" 
 
"I just love working hard to get answers in math!" 
 
"I can't imagine not having a book to read." 
 
"Isn't it great to love something like music..." 
 
"I think if you don't love Dante, you don't have a pulse!" 
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Let your students consistently hear what YOU love.  You will be training their affections and 
reinforcing a love for learning. 
 
Basic Understanding: The atmosphere of the school (every class) is inspired by the faculty's own love of 
learning and their delight in teaching.  
 
Peter Baur 
 
Take a Minute or Less Example #3 

Dear Friends, 
 
"The attentive concentration on that which is sought and desired unites teacher and pupil 
thought the presence of the 'third,' which is the living truth (the 'content,' if you like) not yet 
possessed and yet somehow invisibly present, implicit in the relationship itself.  The 
relationship is what makes the truth flow.  We learn because we love.  The teacher's job is to 
bring about that relationship, that state of attention, or to be aware of it and nurture it when it 
arises, by loving the child." 
 
Rethinking the Foundations of Education, Stratford Caldecott pg 31 
 
BU'sI understand that students are inspired by my own enthusiasm. Therefore, I purpose to be 
enthusiastic and model for my students the joy of learning. As a result, my students will see 
what it looks like to love learning. 
 
I understand that my students are fellow image-bearers. Therefore, I treat them as I believe 
Christ would. As a result, they are more likely to respond to my instruction, knowing that they 
are respected, valued, and loved.   
 
-- 
Peter G. Baur 
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