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 As my faculty colleagues and I transitioned from face-to-face class sessions to online teaching 
and learning, the phrase “triage” was introduced. We were not seeking to implement all known best 
practices for online instruction, but we were instead scrambling to survive in the brave new world of 
asynchronous and synchronous virtual classrooms. While I attended most of the professional 
development workshops (initially in-person but soon changing to virtual), I quickly realized that I would 
need to focus my energy on a few key technological tools that would best enable me to continue teaching 
in ways that valued hospitality, fostered a sense of collaboration, and emphasized community over 
isolation. 
 In a course focused on methods of teaching mathematics in grades K-6, I favored student-led 
discussions of assigned readings. Having students submit brief summaries prior to class increased the 
likelihood that each student had something valuable to contribute to the discussion. I continued a “cluster-
based” seating approach from our face-to-face class sessions by asking groups of four students to share 
responsibility for leading the discussion on specific topics. When we tackled the issue of teaching 
mathematics with technology, I encouraged my students to peruse blogs sponsored by the National 
Council of Teachers of Mathematics as well as exploring other online resources. I also asked each 
student to discuss her or his own experience during the first month of online learning. It was fascinating to 
hear the wide variety of class formats, from asynchronous to synchronous. A common theme was the 
struggle to manage time effectively. Most expressed an appreciation for our live sessions because it 
provided a sense of normalcy and routine in an otherwise abnormal situation. Nearly every student 
attended every live session, although I adjusted the meeting time slightly to accommodate students living 
in other time zones. Amazingly, we were even able to complete an origami activity with subsequent 
analysis of classroom implications using this online approach. 
 In a second course that primarily focuses on content for elementary education majors, I took a 
very different approach. With the assistance from a colleague, I mastered the technique of producing 
short (3-6 minute) video clips and posted them to YouTube. For each class session that typically included 
interactive lecture and related discussion of problems during the face-to-face portion of the semester, I 
now uploaded 2-4 short video clips for students to view as they worked on related homework 
assignments. Our live sessions followed a “flipped classroom” model in that I used the majority of each 
session to respond to student questions related to these homework assignments. I usually asked for the 
questioning student to begin with her or his solution before inviting others to share their insights on 
solving the problem. As time allowed, I offered a few short insights related to the current section, but most 
of the initial learning of new material by students was done outside of these online meetings. 
Approximately once each week, students completed a laboratory activity, sometimes using manipulatives 
that I had provided to each student during our final face-to-face meeting. These sessions allowed for 
differentiation as I initially responded to questions from students who had already completed most of the 
lab before working alongside those students who had just started. I encouraged students to upload their 
completed lab and leave the live session once they were finished. As the session progressed, I was able 
to give more individualized attention to the remaining students, and I remained in the live session after the 
official end of the class until all students were finished. 
 Beyond these pedagogical strategies, I made efforts to keep students connected and to foster a 
sense of community. Each time we started class, after a devotional that was either linked to the topic of 
the day (e.g., a 5-part series related to tithing during a unit on fractions) or a liturgical practice (reading 
one of the Psalms of Ascents), I noted the percentage of students who had submitted the prior day’s 
homework assignment. Typically, between 94% and 97% of students had done so, and I underscored the 
notion of working together as a collaborative learning team, to remain committed to the course. I 
communicated frequently with students by e-mail, both individually and as an entire class. I used our 
university’s online course management system (Moodle) extensively to post access to upcoming 
assignments, video clips, review materials, and other class resources. While I did not employ all of the 
latest technological bells and whistles, my “higher touch but somewhat lower tech” approach resulted in 
successful learning (comparable to prior face-to-face semesters) with satisfied students (as evidenced by 
their course evaluations). 


